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General Information About the
/// Illinois Licensure Testing System

The first section of the study guide is available in a separate PDF file. Click the link below to
view or print this section.

General Information About the Illinois Licensure Testing System
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Field-Specific Information

e Test Subareas and Objectives

e Practice Constructed-Response
Assignments

e Explanation of the Test Score Report

INTRODUCTION

This section includes a list of test subareas and objectives, sample test directions,
practice constructed-response assignments, performance characteristics and
scoring scales, an explanation of the scoring process for the constructed-response
assignments, and a score report explanation.

TEST SUBAREAS AND OBJECTIVES

The content covered by the Target Language Proficiency (TLP) tests for languages
other than Spanish is organized into subareas. You will find a list of subareas at
the beginning of the list of test objectives. Within each subarea, the content is
further defined by a set of objectives. Each objective comprises two major parts:

1. the objective statement, which broadly defines the knowledge and skills that an
entry-level educator needs to know; and

2. the descriptive statements, which describe in greater detail the types of
knowledge and skills covered by the test objective.

The test objectives are broad, conceptual, and meaningful statements, written in
language that reflects the skills, knowledge, and understanding that an entry-level
teacher needs in order to teach effectively in an Illinois classroom. A test consists
of test questions that measure an examinee's mastery of these test objectives.

Below is an example of a test objective statement and its accompanying descriptive
statements for the TLP tests for languages other than Spanish.

Objective Statement

Understand the literal meaning of a variety of materials written in the target
language.

Descriptive Statements

e determining a stated idea in a passage

e establishing the sequence of events in a passage

e determining the meaning of selected vocabulary in context
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TARGET LANGUAGE PROFICIENCY—FRENCH TEST OBJECTIVES

I. Reading Comprehension
Il. Writing Proficiency
[ll. Oral Proficiency

SUBAREA I-READING COMPREHENSION

Objective 1 Understand the literal meaning of a variety of materials written in the target language.
For example:
e determining a stated idea in a passage
e establishing the sequence of events in a passage

e determining the meaning of selected vocabulary in context

Objective 2 Apply skills of inference and interpretation to a variety of materials written in the
target language.

For example:
e discerning implied cause-and-effect relationships in a passage
e inferring a writer's assumptions or purpose for writing

e drawing conclusions from stated facts

Objective 3 Apply skills of critical analysis to a variety of materials written in the target language.
For example:
e characterizing the tone, mood, or point of view of a passage
e analyzing the structure and organization of a passage

e assessing the credibility of statements and opinions presented in a passage
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SUBAREA II-WRITING PROFICIENCY

Objective 4 Write a well-organized passage in the target language that is grammatically correct
and appropriate in vocabulary and style for a given audience, purpose, and occasion
and that communicates a message effectively.

For example:

e expressing and supporting personal views on an issue of current educational
concern (e.g., the use of graduation tests in public education)

e analyzing advantages and limitations of common instructional techniques
(e.g., individual versus cooperative learning)

e responding to an opinion or viewpoint on an educational issue (e.g., how to best
prepare beginning teachers)

e comparing and contrasting different perspectives on an educational topic (e.g., the
use of computers in the classroom)

SUBAREA [1I—ORAL PROFICIENCY

Objective 5 In response to written instructions, communicate an oral message effectively in the
target language that demonstrates a command of vocabulary and grammar
appropriate to an educational setting.

For example:

e telling a story about an educational experience that was important to you either as
a student or as a teacher

e making a presentation to your class about the importance of reading

e describing a book you have read that you would recommend to students or
teachers
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READING COMPREHENSION ASSIGNMENT SECTION

This section includes the following:

* Description of the task

* Sample test directions for the Reading Comprehension assignment
* A sample Reading Comprehension assignment and responses

* The scoring scale

On the actual test, examinees will be given a different Reading Comprehension
assignment from the one provided as a sample in this study guide.
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DESCRIPTION OF THE READING COMPREHENSION ASSIGNMENT TASK

In this section of the test, you will read two passages in the target language and
then answer a series of questions about the first passage and a series of questions
about the second passage. The passages may be drawn from a newspaper story, a
magazine article, a travel guidebook, a literary work, or some other text in the
target language. The questions will direct you to do one or more of the following
tasks:

« summarize information stated in the text;

« make an inference from it (e.g., the writer's implied attitude toward the subject,
or the relationship between two or more fictional characters);

e recall one or more details; or

e draw a conclusion.

Responses will be evaluated on the basis of three major criteria:

Comprehension The understanding of the literal content of a reading passage
Inference The inference and interpretation of information implied in a reading passage
Analysis The critical analysis of information contained within a reading passage

An excellent response would demonstrate thorough and accurate understanding of
the literal content of the passage, including virtually all significant details. The
examinee would accurately infer information implied in the passage, even if it is
subtly conveyed in the text. Because this exercise is designed to test your reading
skill and not your writing ability, you may write your answer in either the target
language or English or a combination of both. You should choose the language
that is more familiar to you.
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SAMPLE TEST DIRECTIONS FOR THE READING COMPREHENSION ASSIGNMENT

DIRECTIONS FOR SECTION ONE: READING COMPREHENSION

In this section of the test, you will read two passages in French and respond in writing to
six questions about each passage.

You may use the blank space on the unlined pages following the questions to make notes
or prepare your responses. However, your final responses must be written in the
appropriate sections of Answer Document C. Your responses may be written in
English, French, or a combination of both.

Your responses will be evaluated on the basis of the following criteria.
¢ COMPREHENSION: The understanding of the literal content of a reading passage

* INFERENCE: The inference and interpretation of information implied in a reading
passage

e ANALYSIS: The critical analysis of information contained within a reading
passage

Be sure to answer all questions for each reading passage. Please write legibly. You may
not use any reference materials during the test. This should be your original work and
not copied from some other source. Where appropriate, support your response with
reference to the passage. Remember to review your work and make any changes you
think will improve your written responses.

A response will be considered unscorable if it is unrelated to the assigned topic; illegible;
not written in English, the target language, or a combination of both; not of sufficient
length to score; or merely a repetition of the assignment.

Turn the page and continue with Section One.
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SAMPLE READING COMPREHENSION PASSAGE—FRENCH

Read the passage below, based on an article in a magazine about teaching. Then respond to the
six questions that follow in French, English, or a combination of both.

Vous ne pourrez jamais offrir a vos étudiants un cadeau plus important que I'amour de la lecture. La
lecture est non seulement la base de toutes les autres compétences que vos éléves vont acquérir
pendant leur scolarité, mais également une source de plaisir et d'apprentissage pour la vie. Tous les
professeurs, et pas seulement ceux qui apprennent a lire aux éleves, ont la responsabilité spécifique
d'aider les étudiants a développer leur propre amour de la lecture. Voici quelques idées pour vous
aider a exercer cette responsabilité.

Tout d'abord, montrez a vos éleves que vous aimez lire. Laissez-leur voir les livres que vous
emmener partout avec vous. Partagez avec eux ce que vous lisez. Lisez-leur des passages de livres
gue vous aimez. Montrez-leur I'enthousiasme que vous avez a lire.

Aprés cela, posez des questions a vos éléves a propos des livres qu'ils lisent. Alternez entre des
questions factuelles et des questions plus générales qui aideront vos éléves a discuter des motivations,
des personnages et des thémes. Posez des questions qui guideront les étudiants a réfléchir sur leurs
propres sentiments envers les personnages de leurs livres et les situations dans lesquelles ils se
trouvent.

Ensuite, il faut aider vos étudiants a se définir en tant que lecteurs. Aidez-les a trouver des livres de
fiction et de non-fiction qui leur plairont. Posez-leur des questions sur les livres qu'ils auront choisis.
Partagez avec eux votre plaisir de lire sur des themes et sujets similaires. Lisez des passages de leurs
livres et parlez-en avec eux, de lecteur a lecteur. Dites-leur ce que vous aimez ou n‘aimez pas.
Partagez avec eux vos propres réactions et informez-vous des leurs. Posez-leur des questions sur les
passages de leurs livres qui leur ont particuliérement plu, ou qui les ont inspirés ou attristés. Faites-
leur sentir qu'ils appartiennent a ce méme club spécial que vous et qu'ils méritent d'en faire partie.

Enfin, faites des rapprochements entre la lecture et la vie de vos éléves et la votre. Attirez leur
attention sur des moments, des événements ou des sentiments qui reflétent ce qu'ils ont lu ou ce que
vous avez lu dans des livres. Faites des comparaisons entre les personnages des livres et les gens a
I'école ou aux actualités. Trouvez des occasions de relier les livres des éléves a leur propre vie, leurs
amis et leur famille et & leurs propres sentiments. En d'autres termes, montrez la réalité des livres.

Ces méthodes fonctionnent. Les recherches sur la lecture ont montré a de nombreuses reprises gu'une
approche active, positive et stimulante pouvait aider les éléves, de n'importe quelle école et de
n'importe quel niveau, a s'ouvrir a la lecture. De plus, ces méthodes ont un effet sur vos éléves bien
aprés qu'ils aient quitté votre classe. Si vous aidez vos éléves a se définir en tant que lecteur, vous
aurez sur leur vie un impact bien plus important que vous ne lI'imaginez.

See pages 2-8 to 2-9 for the sample test questions and responses for this Reading
Comprehension assignment.
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SAMPLE TEST QUESTIONS AND RESPONSES FOR THE READING COMPREHENSION
ASSIGNMENT

1.  Summarize the author's argument.

THE FOLLOWING IS AN EXAMPLE OF A STRONG RESPONSE TO THIS QUESTION:

The outhor argues that reoding is the foundation of all of the ills that children
learn at school, and con also be +he basis of a lifetime of enjoyment ond
learning. Al teachers have a “special responsibility” to help students develop their
love of reoding, the greatest gift that a teacher con give a student. There are
a voriety of strotegies that con be employed 1o accomplish this gool, strategies
that will help students ot every level both succeed i school and become lhfelovxg
reoders.

2. What are the four recommendations the author makes in the passage?
THE FOLLOWING IS AN EXAMPLE OF A STRONG RESPONSE TO THIS QUESTION:

The outhor recommends that teachers show students that they themselves love
to read, ask students %ueerio\r\s obout the bodKs they are reading, help students
define themselves as reoders, and relote reading to the lives of their students
ond themselves.

3. Describe the relationship between teacher and students that is reflected in the passage.

THE FOLLOWING IS AN EXAMPLE OF A STRONG RESPONSE TO THIS QUESTION:

First, the teacher is a modeler or demonstrator, showing students the +eachers
own love and excitement about reading. The teacher is also a facilitator or
coach, helping students find books they will enjoy, reloting whot students ore
reading 10 their own lives, ond guiding students to reflect on whot +hey've reod.
The teacher is on instructor, asking questions and drawing parallels between
whot the students are reading and things going on around them.  Most
important, the teacher is a participont m \eow\ing, sharivxg +the booKs the
teacher is reading, reading bodKs that their students are interested in, making
students feel that teacher and student are all members of "the same speciol
club.”
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4.  What can be inferred from the passage about the author's attitude toward children?
THE FOLLOWING IS AN EXAMPLE OF A STRONG RESPONSE TO THIS QUESTION:

There are o number of attitudes concerning children that con be inferred from
the passage. Students want to learn. They are looking to teachers ond other
odults as role models. They have the copacity to reflect about what they read
ond how that moy relate to their lives. Students wont 1o share their ideas and
1Ceelings. They deserve to be token seriously ond they are worthy participonts in
\ear\r\i\r\g.

5. What can be concluded from information presented in the passage about the credibility of the author's
suggestions?

THE FOLLOWING IS AN EXAMPLE OF A STRONG RESPONSE TO THIS QUESTION:

There are +wo things about the passoge thot make me +think the outhor kinows
whot he or she is toking about.  First, the detailed noature of the author's
recommended strategies suggests that these approaches have been thought
about and worked with over a long period of time. Second, the author's comment
at the end of the passage about reseorch into reading suggests that the ideas
she or he is promoting are based not only in the authors own experience but also
in the experience of mony other teachers. While the author does not provide
any details about the reseorch, the level of detail and the reference to research
both support the credibility of the author's suggestions.

6. Does the author provide adequate support for the generalizations made in the first paragraph of the passage?
If so, explain why. If not, explain why not.

THE FOLLOWING IS AN EXAMPLE OF A STRONG RESPONSE TO THIS QUESTION:

T dont think the author provides good support for the generalizotions in the
first paragroph of the passoge. Tn the opening paragroph the outhor says thot
a lasting love for reading is the greatest "gift" that a teacher can give her
students, thot reading is a foundation for all of the other Kills that children
leorn ot school, that reading can provide ‘o lifetime of enjoyment and leorning,
and that all teachers have a "special resmmibi\i@" to help students develop o
‘love of reading” While the rest of the passage describes a number of strotegies
for accomplishing that gool, nowhere in the passoge does the outhor offer any
direct support for any of the generalizotions in the first porograph.
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SCORING SCALE FOR THE READING COMPREHENSION ASSIGNMENT

SCORE
POINT

SCORE POINT DESCRIPTION

The "4" response reflects a thorough understanding of the performance characteristics for the reading
comprehension assignment.

e The response demonstrates a thorough understanding of the literal content of the reading passage.

e The response thoroughly demonstrates application of inference and interpretation skills of implied
information in the text, including subtly conveyed information.

e The response presents an analysis that thoroughly reflects the information presented.

The "3" response reflects an adequate understanding of the performance characteristics for the
reading comprehension assignment.

e The response demonstrates an adequate understanding of the main idea of the passage but misses
some details.

e The response adequately demonstrates application of inference and interpretation skills of the implied
information from the text but may misinterpret some information.

e The response presents an analysis that adequately reflects the information presented.

The "2" response reflects a partial understanding of the performance characteristics for the reading
comprehension assignment.

e The response demonstrates a partial understanding of the main idea of the passage but may miss
significant details.

¢ The response partially demonstrates application of inference and interpretation skills of the implied
information from the text.

¢ The response presents an analysis that partially reflects the information presented.

The "1" response reflects an inadequate understanding of the performance characteristics for the
reading comprehension assignment.

e The response demonstrates an inadequate understanding of the main idea of the passage, although it
may exhibit comprehension of isolated words and phrases.

e The response inadequately demonstrates application of inference and interpretation skills of the
implied information from the text.

e The response presents an analysis that inadequately reflects information presented.

The response is unscorable because it is unrelated to the assigned topic, illegible, not written in the
required language, not of sufficient length to score, or merely a repetition of the assignment.

we

There is no response to the assignment.
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WRITING PROFICIENCY ASSIGNMENT SECTION

This section includes the following:

* Description of the task

* Sample test directions for the Writing Proficiency assignment
* A practice Writing Proficiency assignment

* A sample response

* The scoring scale

On the actual test, examinees will be given a different Writing Proficiency
assignment from the one provided as a sample in this study guide.
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DESCRIPTION OF THE WRITING PROFICIENCY ASSIGNMENT TASK

In this section of the test, you will write in your answer document in the target
language, in response to an assignment that describes in English an imaginary
situation requiring written communication. Written responses will be evaluated on
the basis of four major criteria:

PUrDOSe the fulfillment of the objective of the assignment in reference to the intended audience,
P purpose, and occasion
Organization the organization, development, and support of ideas
Vocabulary the selected vocabulary and idiomatic expressions
the constructed grammatical forms, character formations, and syntactic constructions,
Grammar . - - L .
including spelling, diacritical marks, and punctuation

An excellent response to the written assignment would fully address the assigned
topic and develop the topic by extensive elaboration on specific points. The
message would be clearly and effectively communicated in an appropriate manner.
Ideas would be coherently presented and the flow of language would be smooth
and varied and organized into well-constructed sentences. The vocabulary used
would reflect a broad command of the target language and appropriate use of
idiomatic expressions. The excellent response would exhibit control of grammar,
avoiding errors in syntax that interrupt communication. The response would be
accurate in spelling or character formation and in the use of diacritical marks and
punctuation.
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SAMPLE TEST DIRECTIONS FOR THE WRITING PROFICIENCY ASSIGNMENT

DIRECTIONS FOR SECTION TWO: WRITING PROFICIENCY

This section consists of a writing assignment to be completed in French.
The assignment appears on the following page.

You may use the blank space on the unlined pages following the assignment to make
notes, write an outline, or otherwise prepare your response. However, your final
response must be written on pages 11-13 of Answer Document C. Your response
must be written in French.

Your response will not be scored based upon the position you take on a given issue.
Your response will be evaluated on the basis of the following criteria.

* PURPOSE: The fulfillment of the objective of the assignment in reference to the
intended audience, purpose, and occasion

¢ ORGANIZATION: The organization, development, and support of ideas
« VOCABULARY: The selected vocabulary and idiomatic expressions

*  GRAMMAR: The constructed grammatical forms, character formations, and
syntactic constructions, including spelling, diacritical marks, and punctuation

Be sure to write about the assigned topic and use multiple paragraphs. Please write
legibly. You may not use any reference materials during the test. This should be your
original work, written in your own words, and not copied or paraphrased from some
other work. Remember to review your work and make any changes you think will
improve your written response.

A response will be considered unscorable if it is unrelated to the assigned topic,
illegible, not written in the required language, not of sufficient length to score, or
merely a repetition of the assignment.

Turn the page and continue with Section Two.
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PRACTICE WRITING PROFICIENCY ASSIGNMENT

Educators continue to debate whether arts education (music, dance, theatre, visual arts) should be

a required part of the public school curriculum. Supporters of mandatory arts education argue that
the arts provide an opportunity for the expression of student individuality, help young people to think
more creatively, and provide for multiple learning styles. Opponents of mandatory arts education
contend that public schools have limited time and resources to make sure students are adequately
prepared in core academic subjects and that mandatory arts education is therefore a luxury that most
schools simply cannot afford.

Write a response in French for an audience of adults, discussing whether you think arts

education should be a mandatory part of the public school curriculum. In preparing your
response you may draw upon your own personal experiences.
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SAMPLE RESPONSE FOR THE WRITING PROFICIENCY ASSIGNMENT

The sample below is an example of a strong response to the Writing Proficiency
assignment. Please note that although this sample response is presented in
English, examinee responses to the Writing Proficiency assignment must be
written in the target language.

Arts education plays an important role in student development and should be a
required part of the curriculum in all public schools. One way in which arts
educartion promotes student growth is by providing outlets for the expression of
individuality. T+ is particulorly important that young people have such outlets
because they live in a social and educational world where there is tremendous
pressure 1o conform. By giving students an opportunity 1o achieve a balance
between individuality ond conformity, arts education helps prepare them for an
urknown future in which they will often face unfamiliar problems that require
IMmaginartive responses.

A second woy in which arts education contributes +o student growth is by helping
young people to develop their communication sills. Whether the art form be donce,
mMUSIC, painting, or sculpture, its purpose is 1o convey meaning 1o others. Being able
+o do +his well recluires crea+ivi+v, concentration, ond s+r0n3 powers of expression,
as well as some measure of artistic talent Even if students do not achieve desired
outcomes in this regard, merely having tried will moke them more effective
COMMUNICOTOrS.

Arts education also provides on excellent means of introducing students to diverse
cultures. Given the increasing interdependence of the modern world, the value of
such multicuitural Knowledge is greater today thon it has ever been. Here it is
importont to note that the arts do not exist in isolotion. They are often closely
associoted with the beliefs, traditions, history, religion, geography, and other
elements of a particulor culture. This means that young people who wont +o develop
a real understanding of the role of dance, music, or painting in another culture
must also learn something about the social context in which these ort forms
developed.

Arts education has much to offer all young people. Avxj subject thot is capable of
helpi\r\g students express their iV\dividuali'i'y, Improve their communication sKills, ond
brooden their appreciation of other cultures connot be considered a luxury. T+
deserves a place in the school curriculum alOV\gside the troditional core academic
subyects.
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SCORING SCALE FOR THE WRITING PROFICIENCY ASSIGNMENT

SCORE
POINT

SCORE POINT DESCRIPTION

The "4" response reflects a thorough application and a strong command of the performance
characteristics for the written assignment.

¢ The response thoroughly achieves the objective of the assignment and is completely appropriate for the
intended audience, purpose, and occasion.

o The ideas are clearly expressed in a unified discussion, and the supporting details are relevant and fully
develop the stated ideas.

e The vocabulary reflects a broad command of the language and appropriate use of idiomatic expressions.

e The response shows a comprehensive command of grammar and syntax and mastery of spelling,
diacritical marks, and punctuation, with few, if any, errors.

The "3" response reflects an adequate application and a satisfactory command of the performance

characteristics for the written assignment.

¢ The response adequately achieves the objective of the assignment and is generally appropriate for the
intended audience, purpose, and occasion.

e The expressed ideas are generally clear and adequately organized, and the supporting details adequately
develop some of the stated ideas.

e The vocabulary and idiomatic expressions reflect an adequate command of the language for
communicating a complete message.

e The response shows an adequate command of grammar and syntax and contains minor errors in spelling,
diacritical marks, and punctuation that do not interfere with communication.

The "2" response reflects a partial application and a limited command of the performance

characteristics for the written assignment.

¢ The response partially achieves the objective of the assignment and may not be entirely appropriate for
the intended audience, purpose, and occasion.

e The expressed ideas are somewhat unclear, partially organized, and developed in a limited way with
minimal relevant support.

e The vocabulary is simple and lacks key words and expressions but is sufficient for communicating a partial
message.

o The response shows a limited command of grammar and syntax and contains frequent errors in spelling,
diacritical marks, and punctuation that partially impede communication of ideas.

The "1" response reflects an inadequate application and a lack of command of the performance

characteristics for the written assignment.

e The response fails to achieve the objective of the assignment and may be inappropriate for the intended
audience, purpose, and occasion.

e The expressed ideas are unclear, disjointed, and inadequately developed and may lack relevant supporting
details.

e The vocabulary is not adequate for communicating a complete message and contains word usage errors
that impede communication.

o The response shows little command of basic elements of grammar or syntax and contains errors in
spelling, diacritical marks, and punctuation so numerous that they impede communication.

The response is unscorable because it is unrelated to the assigned topic, illegible, not written in the
required language, not of sufficient length to score, or merely a repetition of the assignment.

There is no response to the assignment.
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ORAL PROFICIENCY ASSIGNMENT SECTION

This section includes the following:

* Description of the task

* Sample test directions for the Oral Proficiency assignment
* A practice Oral Proficiency assignment

* The scoring scale

On the actual test, examinees will be given a different Oral Proficiency assignment
from the one provided as a sample in this study guide.
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DESCRIPTION OF THE ORAL PROFICIENCY ASSIGNMENT TASK

In this section of the test, you will speak on tape in the target language, in
response to an assignment that describes in English an imaginary situation
requiring oral communication. You will read the assignment in your test booklet
and have two minutes to consider your response, then two minutes to speak.
Speech samples will be evaluated on the basis of five major criteria:

Purpose the fulfillment of the objective of the assignment in reference to the intended
audience, purpose, and occasion

Fluency the fluent and developed communication of the message

Pronunciation the articulation and pronunciation of words and phrases

Vocabulary the selected vocabulary and idiomatic expressions

Grammar the constructed grammatical forms and syntactic constructions

An excellent response to the assignment would address the assigned topic and
develop the topic by extensive elaboration of specific points. The response would
be delivered in a consistently clear manner. The speaker would speak fluently,
using a variety of sentences. The speaker's vocabulary would show mastery of a
broad vocabulary including appropriate idiomatic expressions. The speaker would
handle simple and complex linguistic constructions, avoiding errors that interfere
with communication. The speaker would exhibit good to excellent pronunciation
and intonation.
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SAMPLE TEST DIRECTIONS FOR THE ORAL PROFICIENCY ASSIGNMENT

DIRECTIONS FOR SECTION THREE: ORAL PROFICIENCY

For this portion of the test, you will speak on tape in response to an assignment presented
in your test booklet. You must respond to the assignment in French. You will read the
assignment in your test booklet and have two minutes to consider your response, then
two minutes to speak.

A list of suggestions is provided to help direct your response. It is not necessary that
you address every point in the list, nor are you limited in your response to the points
mentioned. However, what you say must be relevant to the situation with which you
are presented, and part of your score will be based on the degree to which you elaborate
on the topic by addressing either the suggested points or points of your choosing.

You may NOT write in this test booklet, but you may make notes on the scratch paper
provided. You will be scored only on the response you provide on the audiotape
after the announcer instructs you to begin speaking. You must return the scratch
paper when you have finished testing.

Your response will be evaluated on the basis of the following criteria.

* PURPOSE: The fulfillment of the objective of the assignment in reference to the
intended audience, purpose, and occasion

e FLUENCY: The fluent and developed communication of the message

* PRONUNCIATION: The articulation and pronunciation of words and phrases
« VOCABULARY: The selected vocabulary and idiomatic expressions

*  GRAMMAR: The constructed grammatical forms and syntactic constructions
A response will be considered unscorable if it is unrelated to the assigned topic,
inaudible or incomprehensible, not spoken in the required language, not of
sufficient length to score, or merely a repetition of the assignment.

Once the tape has begun, it cannot be stopped, nor can you re-record your response.

When you have finished reading these directions, please look up. You will receive
further instructions from your test administrator.

DO NOT GO ON UNTIL YOU ARE TOLD TO DO SO.
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PRACTICE ORAL PROFICIENCY ASSIGNMENT
(You will hear and read in the test booklet:)

Read the instructions below. You will have 2 minutes to study these instructions. Then, when
you are told to do so, begin to respond in French. You may take up to 2 minutes to complete your
response. You will be told when the 2 minutes are up. You may begin studying the instructions
now. You will be told when to begin speaking.

(You will read in the test booklet:)
Imagine that you are talking with several friends about your educational experiences. Speaking in

French, describe a memorable educational experience and explain why it had a lasting influence
on you. You may wish to include, but are not limited to, the following topics:

where and when the experience took place;

the basic details of the experience;

why the experience made a lasting impression on you;

how the experience influenced your thinking about education.

(You will have 2 minutes to study the instructions above. Then you will have 2 minutes to respond on
audiotape.)
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SCORING SCALE FOR THE ORAL PROFICIENCY ASSIGNMENT

SCORE

POINT SCORE POINT DESCRIPTION

The "4" response reflects a thorough application and a strong command of the performance characteristics for

the oral proficiency assignment.

e The response thoroughly achieves the objective of the assignment and is completely appropriate for the
intended audience, purpose, and occasion.

4 e The response is well developed and shows an elaboration of ideas, demonstrating a consistent flow of speech
with few, if any, hesitations or pauses.

e The response demonstrates easily intelligible pronunciation with few, if any, errors.

e The response demonstrates an extensive command of appropriate vocabulary and idiomatic expressions with
few, if any, errors.

e The response demonstrates a comprehensive command of grammar and syntax, with only minor errors.

The "3" response reflects an adequate application and a satisfactory command of the performance

characteristics for the oral proficiency assignment.

e The response adequately achieves the objective of the assignment and is generally appropriate for the intended
audience, purpose, and occasion.

3 e The response demonstrates adequately developed ideas, which show some elaboration, and maintains a steady
flow of speech with occasional hesitations and pauses.

e The response demonstrates generally intelligible pronunciation, with occasional errors.

e The response demonstrates a good command of generally appropriate vocabulary and idiomatic expressions.

e The response demonstrates a good command of grammar and syntax, though some errors interrupt
comprehension.

The "2" response reflects a partial application and a limited command of the performance characteristics for

the oral proficiency assignment.

e The response partially achieves the objective of the assignment and may not be entirely appropriate for the
intended audience, purpose, and occasion.

e The response shows limited development of ideas, which are sometimes unclear, and is occasionally difficult to

2 understand because of an inconsistent flow of speech with frequent hesitations and pauses.

e The response demonstrates frequent errors in pronunciation.

e The response demonstrates a limited range of expression, using a very simple vocabulary that lacks key words
and phrases.

e The response shows a limited command of grammar and syntax, as evidenced by frequent errors that partially
impede comprehension.

The "1" response reflects an inadequate application and a lack of command of the performance characteristics

for the oral proficiency assignment.

e The response fails to achieve the objective of the assignment and may be inappropriate for the intended
audience, purpose, and occasion.

e The response presents few, if any, comprehensible ideas and does so with minimal development; the response
fails to maintain any flow of speech, as evidenced by frequent hesitations and pauses that interrupt

1 comprehensibility.

e The response demonstrates inadequate pronunciation that contains numerous errors and is at times
unintelligible.

e The response demonstrates little knowledge of vocabulary beyond the most common words and may include
numerous misused and ill-formed words and expressions.

¢ The response has little command of basic elements of grammar or syntax, as evidenced by numerous and
frequent errors that significantly impede comprehension.

The response is unscorable because it is unrelated to the assigned topic, inaudible/incomprehensible, not
U spoken in the required language, not of sufficient length to score, or merely a repetition of the assignment.

we)

There is no response to the assignment.
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EXPLANATION OF THE SCORING PROCESS FOR

THE CONSTRUCTED-RESPONSE ASSIGNMENTS

This section is designed to provide you with an explanation of the scoring process
for the constructed-response assignments for the language proficiency tests. Refer
to the sample questions and assignments section for the test that you are taking
for examples of the types of constructed-response assignments that will appear on
that test.

THE SCORING PROCESS

Constructed-response assignments will be scored on a four-point scoring scale.
The scoring scales for each assignment appear on pages 2-10, 2-16, and 2-21.
Within the range of scores (i.e., from 1 to 4), a response that receives a score point
of 1 reflects a lack of understanding or an inadequate application of the relevant
performance characteristics, while a score point of 4 is assigned to a response that
reflects a thorough understanding and strong command of the relevant
performance characteristics. The performance characteristics for each assignment
(see pages 2-5, 2-12, and 2-18) describe the elements typically found in responses
to the assignment at each of the four score points.

The responses that receive a particular score point will reflect a range of ability
across that score point. Thus, among the most competent written or oral
responses, there will be those that represent a "high 4" (the best) as well as those
that represent a "low 4" (clearly superior responses, but they are not quite as well
written or orally expressed as the "high 4"). This range of ability holds true within
each of the other three points on the scoring scale.

Each response will be read or listened to and then scored by two scorers; the sum
of the two scores will be the examinee's total writing, reading, or oral score on that
response. Any pair of scores that differs by more than one point will be regarded
as discrepant and will require resolution by a third scorer. For example, a total
score of 6 would result from the score point assignments of a "3" and a "3" from
each of the two scorers; the total score of 6 could not result from assigned scores of
"2" and "4" because these scores differ by more than one point.
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EXPLANATION OF THE TEST SCORE REPORT

OVERVIEW

The score report indicates whether or not you passed the test and how you
performed on each test subarea. The passing scores for the Illinois Licensure
Testing System were established by the Illinois State Board of Education based on
recommendations from panels of Illinois educators. The passing score for the
Target Language Proficiency—French test is designed to reflect the level of content
knowledge and skills required to perform the job of an educator receiving an initial
certificate in Illinois.

Passing Score

To pass the Target Language Proficiency—French test you must obtain a scaled
total test score of 240 or above.

Total Test Score

The total test score is based on your performance on the entire test, specifically the
scores you received on the four constructed-response assignments.
Constructed-Response Assignment Scores

You will receive one score for the two Reading Comprehension constructed-
response assignments (which consist of six questions each), one score for the
Writing Proficiency constructed-response assignment, and one score for the Oral
Proficiency constructed-response assignment. A sample of the Target Language
Proficiency—French score report is on page 2-24.

These scores are presented on the same scale as the total test score.

Subarea Scores
e Subarea scores are presented on the same scale as the total test score.

e Subarea scores contain different numbers of questions and are weighted
differently in the computation of the total test score; therefore, the average of
the subarea scaled scores generally will not equal the scaled total test score.

e Subarea scores will help you assess your areas of relative strength and
weakness.

Reporting of Scores

Your results will be forwarded to the Illinois State Board of Education and to the
Illinois institution(s) you indicate during the registration process. You should keep
the score report you receive for your own records.
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READING YOUR REPORT: A SAMPLE

A sample of a Target Language Proficiency—French test score report is provided
below.

Test: 091 Target Language Proficiency—French
Your Scaled Total Test Score: 238 Your Status: Did not passA’@
Number of Test
Iltems in Subarea Subarea Name Subarea Score Performance Graph
2 Reading Comprehension 270
1 Writing Proficiency 240
1 Oral Proficiency 170 @
Scaled Total Test Score 238 V\@
100------------ 240--300

According to the above sample, the examinee did not pass the test (). The
examinee scored 238 on the total test and therefore did not meet the minimum
passing score of 240 (8). The examinee performed satisfactorily in one subarea:
Reading Comprehension (score of 270) @), However, the examinee did not perform
as well on these two subareas: Writing Proficiency (score of 240) and Oral

Proficiency (score of 170) (6). In studying to retake the test, the examinee may wish
to concentrate on studying for these two subareas.

Note: The total test score is not an average of the subarea scores.

An insert will be included with your score report that provides information about
interpreting the Performance Graph.

HOW TO INTERPRET THE CONSTRUCTED-RESPONSE SCORES

The responses are scored by educators trained in assessment, using the same
standards for all examinees, by a process called focused holistic scoring. The
process allows the scoring of examinee responses based on overall quality rather
than on an analysis of the components. For the constructed-response
assignments, scorers use a set of performance characteristics to base their
judgments. In general, if a passing score is attained for the constructed-response
test sections, it is likely that the performance characteristics have been
demonstrated in the responses.

Each response is scored on a scale from 1 to 4, with 1 representing a totally
undeveloped response and 4 representing a response that is very well developed.
Each response is read or listened to and scored by two scorers; the sum of the two
scores is the total score assigned to the response. This score is then converted to
the scaled score that is reported on your score report.

Scaled scores are reported on a range from 100 to 300. A total test score of 240
or above is necessary to pass the test. Further explanation regarding the
interpretation of your constructed-response scores will be provided on your score
report.
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